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he Common Core State Standards identify four learning strands under the general category of

English Language Arts: 1) listening and speaking; 2) reading; 3) writing; and 4) language. The

first three strands are self-evident. The more cryptically labeled fourth strand focuses on
grammar and mechanics (or “conventions”).

Unlike the vast majority of language arts standards published over the past 50 years, the new
Common Core State Standards reflect a revitalized emphasis on grammar, placing it on par with
listening, speaking, reading, and writing. This is an indication of the importance of grammar
instruction for all students. However, as current English language development research reveals, this
instruction is critical for English learners. Even a cursory review of the literature indicates that
grammar instruction is fundamental if English learners are to achieve the levels of English proficiency
required in mainstream classes.! The National Governors Association Center for Best Practices and
the Council of Chief State School Officers recognize the significance of “instruction that develops
foundational skills in English and enables ELLs to participate fully in grade-level work.”2

This paper considers the Common Core State Standards in terms of what grammar to teach, as well as
when and how to teach it. In addition, it looks at the way in which Grammar Gallery, an electronic
toolbox for teachers, can provide valuable resources in helping teachers deliver grammar instruction
aligned to the Common Core State Standards Language strand.

Grammar — What to Teach

In terms of what to teach, the Common Core Language strand delineates the end goal of grammar
instruction—grammatical accuracy and rigor. The standards say in part, “... students must gain
control over many conventions of standard English grammar, usage, and mechanics as well as learn
other ways to use language to convey meaning...”3

Many of the standards contained in the Language strand are written in precise and specific terms.
For example, a Grade 1 Language standard calls for students to “Use frequently occurring
conjunctions (e.g., and, but, or, so, because).” A Grade 3 standard asks students to “Form and use the
simple (e.g., | walked; | walk; | will walk ) verb tenses.” However, other standards are much more
open to interpretation. For example, one Grade 4 standard calls for students to “Use punctuation
correctly,” and another asks students to “Choose words and phrases to convey ideas precisely.”

! Stathis, R., & Gotsch, P. (2018¥plicit grammar instruction: The research basis for grammar gaReiidoso, NM: Teacher Writing
Center.

2 Seehttp://www.corestandards.org/assets/applicatiofor-englishlearners.pdf accessed 11/15/11.

*htt p:// www. cgr easctcaensflsabrtd s1 1o/r1

Pagel2
Copyright ©201 TheTeacher Writing Center, a division of SG Consulting, Inc.


http://www.corestandards.org/
http://www.corestandards.org/assets/application-for-english-learners.pdf
http://www.corestandards.org/

This emphasis on grammatical accuracy and rigor along with the mix of the specific as well as vaguely
worded standards requires that teachers have access to a grammar program and/or grammar
materials that assist them in addressing the precise standards, but that are also flexible enough to
support a broad interpretation of the more nebulous standards. Teachers must also have a grammar
program and/or grammar materials that provide rigorous grammar instruction and emphasize
grammatical correctness.

Grammar—How to Teach It

As briefly noted above, the Common Core Language strand defines the overall goal of grammar
instruction and generally describes what teachers should teach, but the standards do not specify how
they should teach grammar. This acknowledges the central role teachers play in orchestrating
instruction—developing strategies, creating lesson plans, and delivering instruction—to best meet the
needs of their students.

Few would argue with the proposition that
teachers are in the best position to
determine the most effective strategies
and materials to use in achieving the goals
the standards set forth. However, do
teachers across the grade span share equal
responsibility for grammar instruction? A
closer analysis of the standards reveals
that most of the fundamental grammar
instruction falls on primary teachers. One
educator noted, “... the language strand
clearly places the largest burden of
grammar, mechanics, and spelling
instruction on primary (first, second, and
third) grade teachers. At the macro level
(after deleting the vocabulary components
from the language strand): first, second, and third has three pages of language standards; fourth and
fifth has one page; sixth, seventh, and eighth has one page; and ninth, tenth, eleventh, and twelfth has
only half of a page.”# However, because English learners by definition are not working at grade level in
English, ELD teachers across the entire grade span are charged with the full spectrum of grammar
instruction.

* Mark Pennington. (October 22, 201Qommon Core Grammar Standards
http://penningtonpublishing.com/blog/grammar_mechanics/commanre-grammarstandads/,
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While the grade-specific standards give teachers general milestones, they do not prescribe
interventions for students who are not meeting grade-level expectations. An asterisk next to some
standards and skills indicates the content is “particularly likely” to require review, which underscores
the importance of reviewing concepts previously taught. Again, however, it is up to the teacher to
determine how and when to provide this review and what the review should look like.

While the Common Core State Standards affirm the importance of teaching grammar in the context of
listening, speaking, reading, and writing and give teachers the freedom to teach grammar according to
their own lights, they do not acknowledge that many teachers today developed their expertise during
an era when grammar was not explicitly taught. Moreover, most English language arts instructional
programs—for mainstream students or English learners—continue to emphasize listening, speaking,
reading, and writing with only scant attention to grammar. Too often, they do not provide teachers
with the specific, detailed information, learning strategies, and activities they need to teach grammar
confidently and effectively to their students.5

Grammar Gallery—Designed to Help Teachers Teach Grammar

Grammar Gallery, an electronic toolbox for teachers, was expressly designed to help teachers deliver
grammar instruction that is aligned to the Common Core State Standards Language strand. Grammar
Gallery is a program based on decades of educational research and best practices that teachers can
use to supplement their core Language Arts or English language development programs. The goal of
Grammar Gallery is to help teacher provide rigorous grammar instruction, emphasizing grammatical
correctness.

4

Grammar Gallery provides explicit,
easy-to-access information about
grammar and how to teach grammar
effectively, as well as hundreds of
structured language practice resources
teachers can use to introduce, review,
and reinforce grammatical forms and
concepts within engaging social and
academic topics ranging from
transportation to the solar system to
literature. Grammar Gallery gives
teachers the tools they need to teach
grammar with self-assurance and
excellent results. Moreover, Grammar
Gallery gives teachers the flexibility to offer specific and timely interventions for English learners and
other students who are working below grade-level in terms of grammar and mechanics.

i
g,
\
|

® Stathis, R., and Gotsch, P. (20@BL/ELD teacher attitudes toward and perceptions of grammar instruction: A preliminary view.
Mesilla Park, NM: The Teacher Writing Center.
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While Grammar Gallery can be used in mainstream classrooms, many features make it particularly
appropriate for English learners, including the following:

A

>

>

>

>

Visuals. The program incorporates more than 5,000 full-color visuals, including both
photographs and illustrations. The visuals portray people of diverse ages, ethnicities, and
backgrounds.

Language Level Organization. The program is organized by language level, topic, language
function, and grammatical form. Teachers may use resources from lower language levels to
review or reinforce forms with students at higher language levels. Each resource includes a
lesson plan, overview charts, sentence frames, student worksheet, and background information
for the teacher.

Language Domains. Grammar Gallery emphasizes and integrates all four domains of
language—Ilistening, speaking, reading, and writing—and provides explicit instruction of
language usage and grammar.

Meaningful Contexts. The program couches grammar instruction in meaningful contexts,
integrating topics (e.g., numbers & shapes, land & resources, the human body, economics,
literature, and so forth) that students encounter in mainstream classrooms and emphasizing
skills that students can transfer to other academic contexts as well as to other aspects of their
lives.

Active Learning. Grammar Gallery activities involve students in learning experiences that
encompass whole class instruction, small group instruction, collaboration in pairs, as well as
independent work.

In short, Grammar Gallery provides an effective and efficient way to help teachers understand and
relay key grammatical concepts that are critical to student achievement of academic language
proficiency.

The following pages show two examples of ways in which the Grammar Gallery materials can be used
to meet the Common Core Language standards. The first example is of a precisely worded standard:
“Form and use possessives.” The second example is of a standard that is written in more vague terms:
“Use frequently occurring adjectives.” These two examples are representative of how thoroughly
Grammar Gallery helps teachers meet the Common Core Language standards.

For more information about GRAM MA_R GALLE RY

Grammar Gallery ¢é

Grammar Gallery enables students
to master the rules of English
grammar, build their vocabulary,
and develop academic language
proficiency. Visit our web site at

A
-

~—~————_

Y

www.grammargallery.org. An Electronic
Toolbox for
Teachers
Pagel5 .
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EXAMPLE #1

Sample &andard from the LANGUAGEand

o Form and use possessives

LANGUAGE LEVEL: 2

TOPICS GRAMMATICAL FORMS

Family Nouns & Plurals Simple Past Questions Object Modals | Prepositions | Possessive Adverbs
Articles Future Progressive Pronouns Nouns

Food Nouns & Plurals Simple Past Questions Object Modals Prepositions | Possessive Adverbs
Articles Future Progressive Pronouns Nouns

Clothes & Nouns & Plurals Simple Past Questions Object Modals | Prepositions | Possessive Adverbs

Accessories Articles Future | Progressive Pronouns Nouns

Human body Nouns & Plurals Simple Past Questions Object Madals Prepositions | Possessive Adverbs
Articles Future | Progressive Pronouns Nouns

Electronics & | Nouns & Plurals Simple Past Questions Object Modals | Prepositions | Possessive Adverbs

Appliances Articles Future | Progressive Pronouns Nouns

Land & Nouns & Plurals Simple Past Questions Object Modals Prepositions /Possessive Y\ Adverbs

Resources Articles Future | Progressive Pronouns ‘\ Nouns )

Name Name Predict/ Narrate Ask Re-name  Express Describe W Describe
Explain

LANGUAGE FUNCTIONS

Sample Student Reference Sheet and Activities

POSSESSIVE NOUNS POSSESSIVE NOUNS GALLERY

What is it? How do | pracfice using possessive nouns?

A postessive RoUn is 0 common or preper noun fhat shows ownership of possession. 1. Find the possessive nouns in this paragraph. say each one out loud.

How is it used? My Family

A pOSsessive noun is Used fo show oWwneship or possession of the person, place, of thing My motner’'s name is Patricia. Her famiy is from Mexico. She was bom in Mexico's

ending with -'s or =", capital, Mexico City. My mother's nair is biack and her eyes are brown. My sister's name is
Abby. Abby's hair is biack, t0o. She looks like my mother. My father's name is Connor. His

How is it formed? famity is from Irelana. Most of the peopie in my father's family nave biond har and biue eyes.

We add an apostrophe (') and the Iefter -5 to singuiar nouns. We add an aposfrophe 1o | nave blue eyes like my father, ana biack hat like my mother. Every summer we go to my

plural nouns. famity's nouse in Arizona. The house has @ girs’ room and a boys' room. My sister and | sieep

in the gins’ room. My cousins sieep in the boys™ room. This is my favorite time of the year.

e girl + 's = girl’s
e

girls + * =gjrls’ 2. change each sent: so that it includes a p ive noun. say each new sentence out
L - ™~ 5in| plural loud.
i The gi's hairiz biack. . The gits’ jockets are biue. - i :
ne goor of the car is broken. Tnis backpack belongs to Henry.
The son of Nancy is at school. Tnis is the room for the women.
e The haroor in Baltimore is big. Tnis is the piayground for the chidren.

Imeguilar plural novns do not follow these rules. With imegular plural nouns, we add an

apostrophe and then the letter -5 fo form the possessive: . . 8 N

3. wirite a sentence about each picture. include a possessive noun in each sentence.

man's » men's WOoman's »women's child's » children's person > people's

What are some examples?

Possessive Nouns

Common Houns

FERSON FLACE THING
The ooy's hat is bive, The cify’s haroor is big. The book's coveris red.
B N
Proper Nourns
Tom's hat is blue. Balfimore’s harbor is big | Forever's Coverisred.
Copyright €111 Tha Tascher Writing Canter, u dhviskon of 30 Coneuting, inc. Permimion granisd 1= me in lcensad dime orly. Sae
g ] 2 1The o . % Sinien = e Permmion o Veanand wiee ol See
for s beting
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SampleResource from the Main Gallery

p Lesson Plan b Overview Chart

OVERVIEW CHART LAND & RESOURCES POSSESSIVE NOUNS)|
20-MINUTE STRUCTURED LANGUAGE PRACTICE x ~ .
GALLERY
W Lot 2 The island’s beochgs The state’s water supply is low.
Topic: Land & Resources are clean and beautiful. 7
Language Function: Identify
ical Form(s): F nouns nouns with s and 57

BEFORE INSTRUCTION: Siview Teacrer Ta: for i Som ana tips for teacning “
EE——

STEP 1: TEACHER MODELS AND STUDENTS REPEAT (2 minutes)

Project the first Dverview Chart onto the wall or 3 screen, or if you're warking with 3 small group, show

students 3 printout. Read each statement twice, pointing to the picture and emphasizing the target language
form. Read the szatement 3 third time and have students repeat after you. Follow the same process with the
remaining Dverview Chartz.

STEP 2: TEACHER LEADS STUDENT PRACTICE (4 minutes) The soil's nutrients The pengUinS. habitat
Froject the first page of Semtence Frames onto the wall or 2 screen. o F you T8 working with a small group.

haw students 2 printout. Call on student valunteers to identify the mising worts in the irst sentence. Write help plants grow. isicy and cold.
‘the completed sentence on the board or on the printout. Have the class read the sentence aloud. Follow this 3 3 1
process with the remaining Sentence Frames S ir

STEP 3: STUDENTS PRACTICE IN PAIRS (6 minutes)
Organize students in pairs and Gve €ach pair a copy of the “Now fou Try!” worksheet or project the

worksheet onto the wall or a screen and have students copy it. Review the directions with students and make
sure they understand what to do. Circulste around the room and help students 3z needed. Review the
answers with the class. Have student volunteers read each sentence sloud.

STEP 4: STUDENTS APPLY LEARNING IN SMALL GROUPS (8 minutes)
Organize students into small sroups and gve each group 3 variety of pictures from magazines or other

sources. Have them make oral statements based on the pictures and/or people and items in the dassroom.
Each sentence should include 3 pozsessive noun. Provice 3 model for students to follew. Circulate around the

room and help students as needed. Call on groups to share the oral statements they created.

b Sentence Frames T -
MAME: DATE:
[ DIRECTIONS: Add an apostrophe to each sentence. Follow the example. ]

SENTENCE FRAMES LAND & RESOURCES POSSESSIVE NOUNS|

beautiful.

|SENTENCE FRAMES LAND & RESCURCES POSSESSIVE HOUNS|

penguin ‘ X The worlds rainforests are great places to explore.

The

Isicy and y is low.

R—
CO|C|. ﬂ. The islands beaches are clean and beautiful.

| The

LAND & RESOURCES POSSESIVE HOUNS

nutrients help plants grow. POSSESSIVE NOUN

What is i#? A common or proper noun that shows ownership of posession.

How is if vsed? Possessive nouns are used to show ownership o posession of the person,
place, or thing ending with -"s or -5*. Possessive nouns can be singuiar or plural.

How is it formed? To form a possessive noun, we add an apastropne '] and the |effer-s 1o
singuiar nours, and we add an apastrophe 1o reguiar plural nouns.

girl + 5 = gin’s
giris + ' =giris”

U Teacher Talk

Imegular plural nowns such as men, women, grandgchildren, and peopie have animegular
plurgl possessive fiom. With imeguiar plural nouns, we agd an gpostrophe and then the letter
-5 tx form the possessive.

wWhat are some examples? She is Kim’s grandmather. This is the gins” ainner. LookouT is the
city’s best restourant. The computer's keyboard is broken. The students” ciass 5 canceled.
The grandchildren’s dinner is reoay.

Pagel|7
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SampleReading and Comprehension Questions from the Reading Gallery

I am a member my school’s environmental club. We had a meeting last week. We talked
about ways we can help our local environment. We live near the coast, so we decided to
clean up one of our state’s beaches. The beach'’s shore has become cluttered with trash.

We are not even sure we can make a difference, but we are going to try.

This is our club
Mrs. Tolls is the
club’s advisor. |
am the one
wearing the
white shirt.

Pagez

n [ stepped off the bus, I could not
e what [ saw. There was so much
n the beach's shore! The seagulls’

had become very unsafe.

saw that I looked sad. “I know it

dirty now,” she said. “But by

on, it will be much cleaner. You

| could not believe how much litter was on
the beach!

Page4‘

E Your Knowledge Name: Date:

1. Whet is another word for “collected” in the following sentence that appears on page 37 We collected ftems
thist could be recycied and put them in o bag.

We all did our best. We collected items that could

QO created
be recycled and put them in a bag. Our school has a

O gathered
recycling program. We also picked up items that O destraye

could not be recycled. We put them in trash bins.
Z. Why do the students in the club decide to clean up the beach®
Mrs. Tolls was right. By the time we finished, the
D They live coze toiit.

beach looked much cleaner.
D They have newer been to 8 beach.

O They want to ses seagulls.

3. Whois the chub’s advisor?
e [+]
These 3re my friends Yolanda and Shin They volaran

picked up things that can be recycled O Mrs. Tolls

© snin

Page 5

4. ‘Where oo the students go afer they clean up the beach?

O 1o scheal

© home

2 %o s restavrant

3. Write two sentences about the beach in this story. Use a passessive noun (such 25 beash's) in one of your
sentences.

Pagel|8
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EXAMPLE #2

Sample standard from the LANGUAGE strand:

o Use frequently occurring adjectives

1§

TOPICS GRAMMATICAL FORMS
People Nouns Regular | Imperative Present Simple Subject Possessive | Prepositions | Adjectives | Conjunctions
Plurals Progressive | Present Pronouns | Pronouns
School Nouns Reqular | Imperative Present Simple Subject Possessive | Prepositions | Adjectives | Conjunctions
Plurals Progressive Present Pronouns Pronouns
Transpor- Nouns Reqular | Imperative Present Simple Subject Possessive | Preposiions | Adjectives | Conjunctions
tation Plurals Progressive | Present Pronouns | Pronouns
Parts of the | Nouns Reqular | Imperative Present Simple Subject Possessive | Prepositions | Adjectives | Conjunctions
house Plurals Progressive | Present Pronouns Pronouns
Animals Nouns Regular | Imperative Present Simple Subject | Possessive | Prepositions (| Adjectives ) Conjunctions
Plurals Progressive | Present Pronouns | Pronouns
Numbers & | Nouns Regular | Imperative Present Simple Subject | Possessive | Prepositions | Adjectives | Conjunctions
Shapes Plurals Progressive | Present Pronouns | Pronouns
Name Name  Command Narrate Explain Re-name  Re-name Describe  Describe Explain

LANGUAGE FUNCTIONS

Sample Student Reference Sheet and Activities

ADJECTIVES E

What is it?

An adjective is a word that describes a noun.

How is it used?

We use adjectives to provide additional information about nouns. Adjectives

can go 1) before a noun; 2) after a noun: or 3) after certain verbs.

What are some examples?

Adjectives

After certain verbs
to be, fo seem)

Before a noun After a noun

The books make the
n backpack heavy.

Aliis happy.

| see a big horse.

7 _|

That is an old car.

Sugar makes the cookies sweet.

TIP: Colors and numbers can be used as adjectives: | am wearing a black shirt. |
have three brothers. If they are not modifying another word, colors and numbers
are used nouns: She likes the color blue. His lucky number is seven.

@

Copyright 2011 The Teacher Writing Center, 8 divisicn of SG Corzuting, inc. Per mizsion granted to usein icensed sites onvy. See
4 prkmrizie .

ADIJECTIVES GALLERY

How do | practice using adjectives?
1. Find the adjectives in thiz paragraph. Say each adjective out loud.
The Happy Horse

My class is visiting a big farm. We see friendly dogs, small cats, yellow birds,
and white goats. Some animals are tall. Some animals are short. There is an old
barn on the farm. It looks empty. Wait! | see a white horse standing in a comer.
The horse looks happy. | think it is smiling at me! | like all the animals on the farm,
but the happy herse is my favorite animal.

2. Think of an adjective to complete each sentence. Read the completed
sentence out loud.

Maria is a girl. An apple is food
My teacheris . The tufle s a animal.
James livesin a house. lgotoa schoal.

. Think of an adjective to describe each picture. Say each adjective out loud.

=y

. Look at the picture below. Write two sentences about thiz picture. Include an
adjective in each sentence. Read the sentences out loud.

CopyTignt €2011 The Teacher Writing Canter, 8 division of SG Conzuring, i, Parmission granten 1o use n licensex sites ony, Sex
it f or 2 izing o
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SampleResource from the Main Gallery

p Lesson Plan

20-MINUTE STRUCTURED LANGUAGE PRACTICE 3¢

GALLERY

Language Level: 1

Topic: Animals

Language Function: Describe

Grammatical Form(s): Adjectives (heavy, light, slow, fast, short, long, hard, soft)

BEFORE INSTRUCTION Review Teacher Talk for background information and tips for teaching adjectives.

STEP 1: TEACHER MODELS AND STUDENTS REPEAT (2 minutes)

Project the first Overview Chart onto the wall or a screen, or ifyou're working with a small group, show

students a printout. Read each statement twice, pointing to the picture and emphasizing the target language
form. Read the statement a third time and have students repeat after you. Follow the same process with the
second Cverview Chart.

STEP 2: TEACHER LEADS STUDENT PRACTICE (4 minutes)

Project the first page of Sentence Frames onto the wall o a screen, or if your re working with a small group,
show students a printout. Call on student volunteers to identify the missing words in the first sentence. Write
the completed sentence on the board or on the printout. Have the class read the sentence aloud. Follow this
process with the remaining Sentence Frames.

STEP 3: STUDENTS PRACTICE IN PAIRS (6 minutes)
‘Organize students in pairs and give each pair a copy of the “Now You Tryl” workshest or project the

worksheet onto the wall or 2 screen and have students copy it. Explain to students that they should complete
ach sentence with a word or phrase from the box. Circulate around the room and help students as needed.
Review the answers with the diass. Have student volunteers read each sentence aloud.

STEP 4: STUDENTS APPLY LEARNING IN SMALL GROUPS (8 minutes)

‘Organize students into small groups and give each group a variety of pictures from magazines or other
sources. Have them make oral statements based on the pictures and/or people and items in the dassroom.
Each sentence should include one of the target adjectives or another adjective. Provide a model for students
to follow. Circulate around the room and help students as needed. Call on groups to share the oral statements
they created.

b Sentence Frames

p Overview Charts

[OVERVIEW CHART

|SENTENCE FRAMES AHIMALS

V).

The

ADJECTIVES|

IS

)

)

The

s d

0s a

neck.

ANIMALS ADJECTIVES
The elephant is heavy. The butterfly is light.
ADJECTIVES
4 pck.
¢
The turtle is slow. The horse is fast.
b Student Practice Sheet
IOW YOU TR ANIMA ADJECTIVES]
HAME: DATE
A heavy
I] The giraffe has a neck. light
slow
: fast
aThe horse is - o
short
- long
(i
JJThe goat has horns. hard
soft
.The doghasa tail.
The butterfly is
.y
-
k # The cat has fur.
% The elephant is .
' The turtle is -

U Teacher Talk
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ANIMALS

ADJECTIVE

what is it? An agjective i a part of speech; it is o word that describes a noun—a person,
place, or thing. Adlectives add meaning fo nowns by providing additional informaficn about
the persen, place, o thing being described. For example, consider the difference cetween
the folowing two sentences: 1) The baby is crying. 2) The hungry baby i crying. In this
example, the adjective [hungry] gives us more information about the noun (Daby). Without
the adjective, we are more likely to wonder why the baby is crying.

How is it used? We uze adjectives to provide additional informafion obout nouns. Adjectives
may be placed: 1) before g noun: i see a big cat. 2] after a noun: This ingreaient makes the
food goicy. 3) after certain verbs [e.g., fo be, fo seem|: She i@ fgll. He seems hungry,
Adjecfives glsc may be used in the comparative (e.g., coider] or supenative (e.g., coldest]
farm.

what are some examples? happy, sod, tall, short, deep, shalow. fat, thin, hot, cold, high,
low, heavy, ight, big, little, beautifu, ugly. fired, clert, Iate, early. gigantic, huge, finy, small,
sweet, salty, sow, soft, hard, delicious, good, baod

I see a big cat.
In the above sentence, big is an adjective that describes [or modifies) the noun cat.




SampleReading and Comprehension Questions from the Reading Gallery

i h iy of hefriso and e hore

The hare is a fast animal.

An A esop Fable The tortoise is a slow animal.
They decide to have a race.

The S
Tortoise
and the
Hare

The hare thinks he will win the race. Other animals in the forest are watching the race.
“l am so fast!” he tells the tortoise. “You are very slow.” They are cheering for the tortoise.

The hare has long legs and soft fur. Go, tortoise, go!

The torfoise has short legs and a hard shell. “| think his shell is heavy,” says the bird.

Who do you think will win the race?

Tooc bad he does not have light feathers like | do.

The hare decides to rest.
“Ha ha ha.” he laughs. “I will win this race.”
The tortoise is so slow.
He will never winl o
Copyright ©2041 The Tencher Writing Canter, = divizion of 55 Consuting, Inc. Parmizsion rented to use in licsnzed sites ondy. Sez e
www teacherwritingeenter. orz/GGsites html for & Esting of fosnsed sites.
E Your Knowledge Name: Date:
1. Which animal is slow? 3. Who wins the race?

Slow and steady wins the race.

@ the hare
@ the tortoise

Copyrignt £2011 The Teache

@ the bird

4. The tortoise has a hard shell. Write a

sentence describing the hare.

e

Copright 2011 The Teacher Writing Certer, a division of 5G Comuhing, b Peemission granted ts use in liesed stes cely. See
i o a Bstio
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